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2How might teachers enable learner self-confidence? A review study
Abstract
In the context of learner-centred learning and curricular reform, self-confidence is invoked as an important
construct. However, there is no easily available research-informed guidance on what self-confidence means
for the professional teacher. This study uses the analytic technique of Concept Analysis to review
psychology and education literatures to provide a 'take-home' message for teachers.  The review identifies
conceptual artefacts (ideas, theories, concepts which explain, connect, predict or apply knowledge) that the
teacher can appropriate in order to enable learner self-confidence.  These conceptual artefacts are classified
in three groups: characterising self-confidence; self-judgements of confidence; and factors that influence
the development of self-confidence. The review finds self-confidence to be a robust and stable
psychological construct, best promoted through teachers' attention to learners' development of knowledge
and engagement in socially designed learning activities.  It further finds that teachers' attention to activities
which involve learners' self-regulation are of importance.
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Introduction
Our capacity for reflexive thought means that we are able to think about how others see us and
who we are.  Reflexive thought is increasingly being understood as necessary in the current
climate of education curricula reform in EU countries (European Commission 2012) where the
emphasis is less on transmitting knowledge and skills (important as these are) and more on
promoting autonomous and agentic learning (Goldstone and Day 2012; Lüftenegger et al. 2012;
Zimmerman 2008). This consciousness of our own identity - our self - is possibly our most
important possession (Kristjánsson 2010). Sedikides and Gregg (2007) define the self as "the
totality of interrelated yet distinct psychological phenomena that underlie, causally interact with,
or depend upon reflexive consciousness" (p. 93).  The self is not some static entity but rather a
complex set of properties and processes through which we infer the veracity of our judgements
(Kruglanski 1990). Thus there are many labels (sometimes with overlapping meaning) used in
relation to the self: attribution, concept, control, efficacy, esteem, regulation and so on (Skinner
1996) which are used to account for the responsiveness of the self to the social contexts in which
we find ourselves. The centrality of the self in learning is acknowledged in curricular reforms in
countries across Europe (Europa 2006) implying confidence in oneself to be a fundamental
competency. As such, self-confidence is invoked as an important psychological construct both in
understanding human behaviour and in engendering well-being.
3However, the Education literature is thin in its discussion of what self-confidence is or
might be. Referred to largely as 'a good thing', self-confidence seems to be some ethereal
capacity which persons apparently 'lose' or 'gain'. Put plainly teachers need, but cannot readily
access, conceptual knowledge of what self-confidence is. They further need exemplification of
how self-confidence can be promoted.  Equipped with these two sets of knowledge, they can
then use this knowledge, adaptively, to respond to learners in their care. But exhorting teachers
to promote self-confidence, on the assumption that the construct has uncontested meaning
(Craig 2007), is insufficient when teachers need a coherent body of knowledge with which to
theorise about self-confidence for the benefit of learners (Deng 2004). In order that they can
theorise (and thereby make reasoned and informed decisions as to particular 'best practices' in
particular pedagogical situations) teachers need to have at their disposal appropriate conceptual
artefacts (Bereiter 2002). Conceptual artefacts are theories, hypotheses, factual claims, myths and
ideas; all of which can be regarded as knowledge and which, therefore, are both subject to
revision and discussable. Their value lies in their power to explain, connect, predict or apply
knowledge in one situation to illuminate another. Teachers are not alone in seeking to use
conceptual artefacts in the service of novel social practices (Hakkarainen 2009) which, in their
case, is the improvement of others' learning, necessitating teacher reflection on their own models
of learning (Strauss 1993).
While the Education literature is thin in its documentation of how teachers might think
about self-confidence, the Psychology literature has a long history of documenting self-
confidence (Stankov and Kleitman 2008).  Studies therein typically characterise confidence as
responses to prompts such as, "Are you sure your answer is correct?" and measure it as a
correlation of objective accuracy and individual 'sureness'.  Theoretically different explanations
of confidence judgements offer valuable insights but fragment on the issue of whether
judgements are a function of psychological factors within the person or ecological factors
external to the person (Kleitman 2008). As the empirical evidence points to self-confidence
being both trait-like (implying relative stability over time) and domain-specific (implying a
context-dependant dynamic) (Stanovich and West 1998, 1999, 2000), this article will search
psychologically-informed literature to provide a take-home message of what is important for
professional teachers to understand about self-confidence in relation to educational achievement.
Specifically, the question being addressed is: How might teachers enable learner self-confidence?
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The current press in Education, to base provision on demonstrably effective practices, demands
a knowledge base which is broad in perspective and which recognises the contested ideas
inherent in many 'effective practices'.  Describing and explaining the current knowledge which
might guide professional practice is a purpose well-served by a literature review (Fink 2010).
Within the spectrum of methodological design for literature reviews, the particular form chosen
is a Narrative Synthesis. It is posited as being systematic insofar as it:
 has a stated aim and review questions
 identifies inclusion criteria
 conducts a search for studies
 screens studies
 is explicit in its data analysis
 synthesises results (Andrews and Harlen 2006)
Because the concern of this paper was the paucity of Education literature around the topic of
self-confidence in relation to formal education, the search term was self-confidence qualified by
cognitive/academic achievement.  Related 'self' terms were not used as they would have generated both
an unmanageably large number of publications and detracted from the focus of the study.
Databases searched were WEB OF Knowledge, Google Scholar, Scopus, PsycARTICLES and
ERIC. The time lapse (2002-2012) was to some extent arbitrary but it also captured current and
up-to-date studies. In addition to database searches, snowball searches yielded further
possibilities. From a total of more than 300, a final corpus of 104 studies was selected. The
studies had been conducted mostly in the USA and the EU countries with fewer than 20 having
been conducted in Asian and far Eastern countries. To be included, studies had to:
 Offer an empirical or theoretical analysis; and, in the case of empirical studies, samples
had to include participants in formal education.
 Be peer-reviewed manuscripts/book chapters to signify the scholarly nature of the
review.  Review articles per se were candidates for inclusion, as were qualitative and
quantitative studies
 Have a recognisable design, appropriate to an empirical or theoretical analysis
 Be written in English
 Report on/theorise about the correlates/predictors of self-confidence, rather than
merely 'mentioning' self-confidence as an adjunct or afterthought
5All papers which met these criteria were analysed using the technique of Concept Analysis.
This type of analysis considers concept definitions and related constructs, the empirical
substantiation for the concepts and the use of the concept in practical situations (Tofthagen and
Fagerstrøm 2010). Reviewed papers are reported in three broad thematic groupings:
characterising self-confidence (clarifying a phenomenon in sets of words to expose what it means
or might mean); self-judgements of confidence (the empirical substantiation for the concepts);
and factors that influence the development of self-confidence (the use of the concept in practical
situations). Organised in this way, the review thus offers conceptual clarification of the nature
and validity of Self-Confidence before illustrating how it can be promoted. The technique of
Concept Analysis strives to be impartial but the influences of personal epistemological beliefs on
interpretation are acknowledged (Maggioni and Parkinson 2008).
Characterising Self-Confidence
Self-confidence is contextualised within domain-specific and person-specific self-views. Because
of a fundamental need to evaluate our opinions and abilities and because such judgements
cannot be objectively determined, we use others' views of us to inform our own self-views. Even
if our self-views are by some objective criterion chronically misconceived (Ehrlinger and
Dunning 2003), the tendency to construct concepts of self as consistent (Koriat 2012) will
obtain. The views that each holds of self may also play out in quite contradictory ways and
explanations of difference are attributed, in part, to the differences in confidence with which
persons hold their self-views (Briñol, DeMarree, and Petty 2010). Views of self are
conceptualised in constructs such as esteem, concept and efficacy. The relationship between
self-confidence and self-esteem is unclear, with the literature offering confusing and
contradictory messages (Story 2004; Baumeister 2005; Ferkany 2008). However, the term self-
esteem is regularly conflated with self-concept. Kröner and Biermann (2007) argue that self-
confidence judgements are influenced by self-concept; reasoning that since self-concept
represents self-perceived competence in various domains (thereby including individuals'
knowledge about extant skills and abilities), it is this knowledge which individuals bring to bear
when asked to judge response confidence.  Thus, in situations in which persons have no idea of
the objective accuracy of their responses, they rely on their self-concept - on how they perceive
'usual' performance. Further, the clarity of their self-concept - the extent to which self-beliefs are
clearly defined, consistent and stable - has implications for subsequent behaviour (Story 2004).
Those whose self-concept is less clear are prone to greater self-handicapping behaviour (Thomas
and Gadbois 2007); implying the desirability for  improved self-concept clarity. Both non-
6academic self-concept (Shi, Li, and Zhang 2008) and academic self-concept for Mathematics,
English and memory/reasoning tasks (Kleitman and Stankov 2007; Stankov and Lee 2008; Lee
2009; Stankov, Lee, et al. 2012) have promoted self-confidence.
Closely related to self-concept is self-efficacy (Bong and Skaalvik 2003), largely because
perceived competence is the principal constituent of both. Self-efficacy is the individual
expectation that persons can execute the behaviour required to produce a declared outcome.
Self-efficacy is noted as a situationally-specific manifestation of confidence (Block et al. 2010),
and is amenable to intervention (Cramer, Neal, and Brodsky 2009; Putwain, Sander, and Larkin
2012). Given the centrality of self-efficacy to academic achievement (Prat-Sala and Redford
2011), it is important to note that, without pro-active intervention, self-efficacy can decline over
time with concomitant deterioration in academic achievement (Caprara et al. 2008). Self-concept
and self-efficacy are, however, empirically distinct (Ferla, Valcke, and Cai 2009; Lee 2009) with
self-concept impacting on self-efficacy.
Implications of what Self-Confidence is
A preliminary foray into the meaning of self-confidence exposes it as a belief or view that each
person has of self. It is a dimension of every individual's self-representation which will play out
in a range of performance indicators and is associated with the individual’s impression of his/her
competence in a speciﬁc domain, context or situation. This being so, it will be referenced in
both internal and external factors (Marsh et al. 2006). It is important for teachers to recognise
that learner self-concept comprises academic and non-academic elements, and that while self-
concept can affect achievement, it is also susceptible to contextual and environmental features.
Teachers who enable learners to make adaptive attributions for 'success' and 'failure' in learning,
who include opportunity for the mastery of curriculum content, and who incorporate meaningful
choice and involvement in learning activities are promoting positive self-beliefs (Valentine,
DuBois, and Cooper 2004), and thereby supporting the development of healthy self-concept.
Thus the support and development of self-concept with all that that means for increasing
competence (Brunner et al. 2010) is an important cue for teachers who seek to improve learner
self-confidence.
Self-Judgements of Confidence
While two learners might have the same belief or idea, one might have considerably greater
certainty in that belief or idea than the other. It is the greater certainty that impacts on the
judgment made. Beliefs alone are insufficient for impact: rather there needs to be some certainty
7assigned to the belief (Briñol, DeMarree, and Petty 2010). Evaluating one's beliefs for their
validity is known as self-validation (Petty, Briñol, and Tormala 2002). Because the subjective
experience of one's own beliefs is at a metacognitive level, the certainty/doubt assigned to such
beliefs (the dynamic monitoring of 'online' thinking) is referred to as metacognitive confidence
and is significant in academic achievement (Petty et al. 2007; Kleitman and Moscrop 2010).
Learners' judgements of certainty in their beliefs are important to the teacher as these are needed
to support problem solving, to promote group cohesion and to persuade others to one's point of
view (Alexander et al. 2002; Briñol and Petty 2009).
There is extensive evidence for miscalibration (Soll and Klayman 2004; Koriat 2008). If
judgement of accuracy is lower than objective accuracy, the miscalibration represents
underconfidence. Underconfidence may mean that learners (inappropriately) doubt their own
internal resources (such as ability, talent, skill, endurance and resourcefulness) or external
resources (such as equipment, guidance, working conditions, or starting point) to effect a task
successfully (Stirin et al. 2012). If judgement of accuracy is higher than objective accuracy, the
miscalibration indicates overconfidence (Puncochar and Fox 2004; Moore and Healy 2008) with
children's overconfidence being more pointed than adults' (Roebers 2002). Overconfidence is of
concern. If learners believe that they 'know it all' and see no need to improve, they are less
motivated to study and spend less time studying than are those whose objective accuracy is
higher (Dunlosky and Rawson 2012).
However, overconfidence is more nuanced than previously outlined. Overconfidence can
mean overestimation (judging ability to be superior to actual ability), overplacement (believing
self to be better-than-average) or overprecision (expressing excessive certainty in response
accuracy); manifestations which are regularly conflated (Moore and Healy 2008). The evidence
for these conceptually and empirically distinct manifestations suggests that there is little to be
gained from comparing ourselves with others: not only do we have incomplete and inaccurate
knowledge about ourselves but we have even less complete or accurate knowledge about others.
So even if one believes oneself to be better at a task, this does not irrefutably suggest that one is
indeed more able. Burson, Larrick, and Klayman (2006) propose that miscalibration exists
because estimates of performance are inexorably enmeshed in contextual 'noise', and because
feedback on performance is highly variable. Overconfidence is thus a somewhat confounded
construct. What matters is how learners engage with their own learning since there is evidence
that confidence is influenced by factors such as thinking more frequently about thoughts and
ideas, and increasing elaboration of thought (Petty et al. 2007). Rather than being concerned
8with alleged overconfidence, the design of opportunities for learners to engage in cognitively
effortful activity would seem more productive.
Whether learners are 'over' or 'under' confident is not really the issue for teachers, since
both appraisals are non-realistic and rooted in subjective feelings of competence (Larrick,
Burson, and Soll 2007) which may be resistant to change (Koriat 2008, 2012). Rather, it is more
important that the difference between confidence and accuracy be as near to zero as possible,
thereby rendering a realistic appraisal of confidence (Stankov and Kleitman 2008). Enabling
learners to be realistic is challenging because it requires the coordination of extant knowledge
with judgements of its adequacy for a particular task; which invokes dimensions of self-efficacy,
optimism and resilience (Stajkovic 2006). Realistic judgements can be supported by the teacher
through making plain when ignorance is salient, thereby drawing attention to the need to update
information (Pazy 2004), and through structuring situations that require learners to use the
knowledge in problem solution (Hertzog, Price, and Dunlosky 2008).
Instructional methods and the specifics of the task interactively influence learner
confidence (Boekaerts and Rozendaal 2010). Particularly, pedagogical interventions should make
plain the epistemic authority of the target source of information since this influences its
subsequent processing (Kruglanski et al. 2005). This means that it is important to challenge
learners to marshal reliable, robust evidence in support of their beliefs and to avoid spurious
consensus (Yaniv, Choshen-Hillel, and Milyavsky 2009; Koriat 2008). Learners need to develop
their own epistemic authority such they do not need to rely, mindlessly, on the reported views of
others who may be making judgements on fragile foundations (Mulnix 2012). To do otherwise is
to risk leaving learners with false impressions of their competence.
The importance of realistic appraisal for agentic learning (Stankov, Lee, and Paek 2009) is
in learners discriminating between contexts where they are sure of their abilities and those for
which they recognise they are insufficiently equipped. It need do no harm to recognise that one's
objective competence is insufficient for the task demands as self-doubt may trigger further
cognitive effort (Woodman et al. 2010; Petty et al. 2007). Experiencing a task as difficult, anxiety-
provoking, or satisfying together with perceptions of self-competence in different domains  gives
learners valuable information to inform subsequent behaviour (Efklides 2011). While chronic
doubt can be debilitating and while our self-worth can be jeopardised if the only information we
bring to our cognitive processing  negates our sense of self (Sherman and Cohen 2006 ), doubt
which stimulates further cognitive processing can be helpful. Such a proposition is quite
nuanced, however.
9Doubt is perfectly normal when our own experiences of the world are incompatible with
other representations of reality (Weary, Tobin, and Edwards 2010). When we receive messages
which conflict with our personal views (mismatched messages) we may perceive them as
uninteresting or irrelevant. Teachers are familiar with the paradoxical situation in which they
make available new information; which is discounted by learners even although it would have
enhanced learner understanding. However, when we receive a message which is consistent with
our own value position, our own personal characteristics or our own psychological state (a
matched message), we respond differently. Because matched messages are more personally
relevant we engage in greater cognitive processing (Tormala, Rucker, and Segers 2008). When
confronted by situations which trigger doubt, we need to harness additional cognitive resource
with which to override defeatist attitudes, more technically known as ego-depletion (Hagger et al.
2010). There is thus a need to strengthen capacities to self-regulate, and thereby
overtake/attenuate otherwise defensive responses (Loseman and Van Den Bos 2012). It is by
learners drawing on self-affirmations (positive self-perceptions of growth, progress and
optimism) rather than negative self-scripts (feelings of dread, anger, over-dependence on/over-
responsibility for others, pessimism, cynicism, jealousy, self-pity) and by developing 'academic
hardiness' (Kamtsios and Karagiannopoulou 2012) that they muster the confidence to approach
tasks which are taking them 'out of their comfort zone'.
However, for teachers to support learner perseverance, they need to be substantively
persuasive and genuine, rather than being gratuitously complimentary (Correll, Spencer, and
Zanna 2004). Thus there is merit in teachers emphasising that the glass is 'half-full' rather than
'half-empty' but also in calibrating positive messages with knowledge of individual learners and
their achievements. Further, because of the evidence for the ineffectiveness of both person-
praise and blunderbuss praise, teachers need to confront the issues inherent in dialogic feedback
(Yang and Carless 2012; Hattie and Gan 2011) such that they are sensitive to the interpersonal
negotiation of feedback and to positioning learners as definitive sources of expertise in their own
learning.
Implications of Self-Confidence Judgements
The evidence for how individuals judge their confidence strengthens the initial insight that
confidence may be important to learners, and thus to teachers.  It is clear that self-confidence is a
robust and stable psychological construct (Kleitman and Stankov 2007; Stankov, Pallier, et al.
2012). Further it is clearly discernible in children as young as 9 years of age (Kleitman and
Moscrop 2010) and derives from a range of cues and inferences (Mitchum and Kelley 2010).
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Self-confidence is closely related to abilities and knowledge in a given domain and is influenced
by the amount of information retrieved, its vividness and target details. As well as the influence
of domain knowledge, confidence is also affected by learners' beliefs about, and self-awareness
of, general learning capabilities and strategies (Brewer, Sampaio, and Barlow 2005). For teachers
to enable learner self-confidence, they must, themselves, be genuine and willing to engage
learners in constructive discussion around the accuracy of learners' own judgements.  Teachers
are striving for as little difference as possible between learners' judgements of confidence and the
objective accuracy of learner performance. Teachers therefore need to be explicit with learners
about the doubt and ambiguity that surrounds many judgements, whilst also promoting academic
hardiness.  Teachers' own appreciation of self-confidence in all its nuances is therefore of
importance.
Factors Influencing the Development of Self-Confidence
The first clutch of studies draws attention to the importance of emotional well-being in the
development of self-confidence. Intervention programmes such as massage, relaxation and yoga
therapy (Powell, Gilchrist, and Stapley 2008); positive-psychology interventions such as
StrengthsQuest (Hodges and Harter 2005) and Positive Youth Development (Seevers, Hodnett,
and Van Leeuwen 2011) contribute to improved self-confidence. Interventions which enable
people to articulate their self-awareness and self-confidence of feelings appear to allow people to
prepare for potential obstacles in the future (Guérin, Arcand, and Durand-Bush 2010). Indeed
any situation which aims to improve social capital (such as service-learning, volunteering,
customised learner-teacher conferences) can be seen to positively affect learner self-confidence
(John 2005; Grassi, Hanley, and Liston 2004; Risko and Walker-Dalhouse 2009; Usher and
Pajares 2006).
Learners with a strong internal locus of control are better positioned in social and
academic classroom situations to sustain goal-related behaviour, take personal responsibility for
relationships with peers and adjust their behaviour to maintain and enhance the quality of these
relationships (Garger, Thomas, and Jacques 2010). It appears that teachers who actively seek to
build on what is already positive in their classrooms (and either abandon or eschew what doesn't
promote previously negotiated and agreed goals) (Kelly and Bluestone-Miller 2009) are much
better placed to support learners in outlining their own success and progress (Lloyd, Bruce, and
Mackintosh 2012) which, in turn, is reported as improving confidence.
The importance of learner-learner and/or learner-teacher interactions for promoting self-
confidence is also noted. For example, computer-supported collaboration enables learners to
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appreciate dialogue as an important resource in learning (Jakobsson 2006; Park and Hyun 2006).
Learners who have contact with their teachers outwith formal instruction, feel intellectually and
emotionally more confident – with such confidence feeding back into formal instruction (Sax,
Bryant, and Harper 2005).  Not surprisingly the influence of peers perceived as credible or
trustworthy - phenomena which are culturally laden (Van De Gaer et al. 2012) - encourages
conformity (Horry et al. 2012; De Vries, Midden, and Bouwhuis 2003).  But by 8 years-of-age,
children can consider, and respond adequately to, subtle variations of social influence. With
increasing years they become better at disregarding untrustworthy information and resisting
conformity (Schwarz and Roebers 2006) . What all of the programmes/interventions here seem
to have in common - albeit expressed only implicitly - is a sense of the integrity of the learner: the
recognition and accommodation of the need to enable learners to balance their thoughts, feelings
and behaviours to generate positive self-affirmations.
The second clutch of studies focuses on curriculum organisation. Pedagogy which
promotes the active and voluntary sharing of knowledge is one mechanism through which
students can strengthen their internal locus of control and, thereby, their confidence (Ong et al.
2011). Voluntary knowledge sharing is neither automatic nor culturally 'normal' as shyness, fear
of being wrong and language usage may all be barriers; but curriculum implementation which
includes online communications, social interactions and out-of-hours activities is reported to
contribute to increased knowledge sharing and consequent learner confidence. The recognition
that learning is not some process of osmosis but that learners have to construct  knowledge
through their own cognitive efforts and that these efforts are influenced by beliefs about their
capabilities to learn or perform at designated levels (Sakiz 2008) draws attention to the need to
teach learning strategies which, in turn, improve self-confidence (Tuckman and Kennedy 2011).
One corollary of learners being aware of the centrality of their role in learning is in the kinds of
attributions they make to explain performance. Attributing success to effort and failure to lack
of effort allows learners to adapt their study behaviour to achieve greater competence than do
attributions of ability (Nokelainen, Tirri, and Merenti-Välimäki 2007).  Viewing effort as leading
to success, particularly when incrementally calibrated to progress extant achievement, enables
both high and low-performing learners to improve their strategic behaviour for learning (Masui
and De Corte 2005; Throndsen 2011; McClure et al. 2011).
Intervention programmes specifically designed to improve attainment in curricular areas
such as mathematics (Falco, Crethar, and Bauman 2008) and science (Chang and Cheng 2008;
Lockie and Van Lanen 2008; Susianna 2011) report improvements in self-confidence; a
particularly important finding given the need for teachers to be pro-active in countering
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stereotypical perceptions of insurmountable difficulty and resulting loss of confidence when
studying these subjects (Ziegler, Finsterwald, and Grassinger 2005). Other curricular areas are
also reported to be effective in enhancing self-confidence. For example, religious education
programmes which emphasise social interaction in the service of the community lessen the need
for organised bureaucratic intervention.  This increases the autonomy of people to be resources
for each other; which is reported as improving self-confidence (Quezada 2004).  Another catalyst
for improved self-confidence appears to be in music education programmes (Hallam 2010). The
improvements in self-confidence deriving from subject specific curriculum support extends to
learners diagnosed as having (mild) learning difficulties (Mowschenson and Weintraub 2009).
Programmes in which there is some curricular/academic ambience outwith formal schooling
have also been viewed as improving self-confidence because of the perceived relevance of the
learning activity for the real-life experiences of the learners (Cooper et al. 2010; Bergeron et al.
2010; Lee, Olszewski-Kubilius, and Peternel 2009; Downer 2007). What these studies centre on
is the importance of substantive knowledge: the learner's grasp of domain knowledge together
with strategies for learning within the particular domain provides a basis for learners to be clear
about their own competence and agency.
Implications of the Factors Influencing Self-Confidence
Influences on self-confidence thus appear to originate in two sources: opportunities to confirm
or enhance emotional wellbeing (which allow learners to talk about how they are thinking and
feeling); and opportunities to enhance domain knowledge (which provides learners with
additional resource with which to think). Improved self-regulation and increased substantive
knowledge enable learners to take increasing responsibility for their own learning; and it is this
scaffolded autonomy which promotes their self-confidence. While specified curricular content
can be important, it will not become integrated into the learner's thinking unless the learner
engages in cognitive and metacognitive processing (Marzano and Kendall 2007). This allows
learners to examine their emotional responses to, the importance of, and efficacy for, particular
content. Teachers therefore can usefully plan both sources into their curriculum designs.
Conclusion
The construct of self-confidence is a robust psychological element in our metacognitive
repertoire. The construct is of importance to teachers because their interactions with learners
necessitate awareness s of psychological functioning. It can be influenced only indirectly and,
co-timeously, support of self-confidence is mediated through teachers’ own reflections; which
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invoke substantive knowledge in a range of psychological topics. Therefore teachers' concern
should focus on:
 The learner's development of knowledge which will interact with his/her academic self-
concept (developing expertise in any curricular area enhances academic self-concept for
that domain and strengthens self-efficacy for particular targets within the domain)
 The learner's engagement in socially designed learning activities to promote non-
academic self-concept; as well as facilitating the development of knowledge
 Planning activities in which learners have to explain their reasoning and argue for the
veracity of the evidence on which they make their claims
 Embedding self-regulative/metacognitive activities, routinely, into all lessons
 Engaging in dialogic feedback with learners so that learners become aware of the
importance of taking control of their own learning
 Learners being socially aware but unconcerned with social comparisons
It is through engaging teachers' own reflections on the conceptual artefacts of what self-
confidence is, how self-confidence judgements are made and the susceptibility of self-confidence
judgements to external factors, that they themselves can be better equipped to enable learners.
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